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LeEsson 3

Locus of Control = RESPONSIBILITY

Purprose THIS LESSON PROVIDES AN OPPORTUNITY FOR STUDENTS TO UNDERSTAND WHAT IT MEANS TO
TAKE RESPONSIBILITY FOR THEIR OWN ACTIONS.

Students will learn how to differentiate between an internal and an external
locus of control (LOC). This lesson will emphasize the value of an internal
locus of control in job settings.

CoMPLEMENTARY At some point during Unit Two, schedule a day for the career guidance
activity suggested in Table 3 of the Instructor’s Guide.

AcTiviTiEs
LEARNING 4 Students will understand that LOC is a framework for measuring their
OUTCOMES ownership (responsibility) of a situation or problem.

« Students will understand that LOC can be reflected in actions or words
that are external or internal.

4 Students will recognize behaviors that suggest a person is acting in an
internal manner (taking responsibility) or an external manner (not
taking responsibility) by the person’s actions or reactions.

« Newspaper articles that exemplify internal and external LOC

EQUIRED pap p
MATERIALS « Locus of Control Worksheet
« Locus of Control Log for homework
Lesson 3 Rerer 10 THE UNiT Two VocABULARY LisT AS YOU REVIEW THE FOLLOWING VOCABULARY
VoCABULARY PHAASER:

Locus of Control (LOC): The “location” of an individual’s sense of personal
control or responsibility over actions and events. For example, people

who tend to blame others have a locus of control that is located outside of
themselves.

Internal Locus of Control: “Internal locus of control” is a measure that
determines how much self-control and responsibility a person has for his

or her own behavior. People with a strong internal locus of control tend to
“own,” or take credit or blame for, their actions. Example: apologizing for
being late to a meeting without making excuses.

External Locus of Control: “External locus of control” is a measure of how little
self-control and responsibility a person has for his or her own behavior.
People with a strong external locus of control tend to “moan” about, or place
credit or blame for, their actions. Example: whining or making excuses about
being late.

From W.A.G.E.S. Working at Gaining Employment Skills (p. 45), by M. D. Johnson, M. Bullis, M. R. Benz and K. Hollenbeck,
2004, Longmont, Colorado: Sopris West Educational Services. Copyright 2004 by Sopris West Educational 45
Services. Reprinted with permission.
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DescripTioN oF AcTIVITY:

Activiry 3.1  NewsPAPER ARTICLE (25 MiNUTES)

THIS ACTIVITY WILL ALLOW STUDENTS TO RECOGNIZE REAL-LIFE SITUATIONS INVOLVING AN
INTERNAL AND AN EXTERNAL LOCUS OF CONTROL.

¢« Introduce the lesson by reading an article from the local newspaper
that demonstrates that the person being described in the story has little
sense of personal responsibility (e.g., suing a gun manufacturer for
making the weapon that killed someone’s child). Discuss this person’s
locus of control with the students.

rs

Ask students if they can think of other people and situations where a
sense of self-control was lacking (e.g., hallways at break, lunchroom,
athletic contest). :

< Read an article that demonstrates or shows a person with a high level
of personal responsibility. Discuss this person’s degree of self-control
with the students.

A,

Have students think of other people and situations where self-control
was demonstrated (e.g., raising hand vs. interrupting, handing the
ball to a referee after a bad call vs. yelling at him, staying “cool” after
missing a putt vs. throwing your club). Emphasize the importance of
self-control.

.

Explain that behaviors or statements that demonstrate a lack of control
or ownership tend to be “external” in nature. Conversely, behaviors
and statements that exemplify self-control and ownership can be
viewed as “internal.”

Have students provide examples of statements that demonstrate internal
or external locus of control. List their ideas on a flip chart or board under
“Moaning/Placing Blame or Credit/External” or “Owning/Taking
Blame or Credit/Internal.” Explain that you want to be sure they
understand the difference between an internal and an external locus of
control, as it is important to practice “owning” your own behaviors. They
might give an example such as, “My alarm didn’t go off. That’s why I was
late.” They then should be able to identify this as “Moaning/Placing
Blame or Credit/External.”

Activiry 3.22  LOC WOoORKSHEET (15 minuTES)

THIS ACTIVITY WILL ALLOW STUDENTS TO DEMONSTRATE IN WRITING THEIR UNDERSTANDING OF
THE DIFFERENCE BETWEEN AN INTERNAL AND AN EXTERNAL LOCUS OF CONTROL.

4 Hand out the LOC Worksheet to all students.

<« Model the first item so that they get the idea of how to write an internal
or external locus response to a statement or situation. Prompt the
students for ideas of how to complete the first item. Basically, they are

to write an internal and external response to each statement.
From W.A.G.E.S. Working at Gaining Employment Skills (p. 46), by M. D. Johnson, M. Bullis, M. R. Benz and K. Hollenbeck,
2004, Longmont, Colorado: Sopris West Educational Services. Copyright 2004 by Sopris West Educational Services. Reprinted
with permission.
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4 Give students 10-15 minutes to complete the worksheet individually.
Students may talk to one another while working on the assignment. (As
a time-saving alternative, you may give this worksheet as homework to
be done before the next lesson.)

Whrar-Ur/HOMEWORK: (5 mnutes)

Hand out the LOC Log sheet to each student. Explain that this sheet will be assigned as
ongoing homework during the four units of the course. We suggest that you make the
first completed log sheet due within two to three days. Four more completed log sheets
should be due at various times throughout the remainder of the course (for example,
every fifth class meeting). Walk students through some examples of how they will record
events that occur that reflect internal and external locus of control. It is helpful to reward
students for log entries as they continue to participate in remaining lessons. If grades are
used, five complete logs over the course of the term or semester could be equated with an
“A," four could be a “B,” and so on.

From W.A.G.E.S. Working at Gaining Employment Skills (p. 47), by M. D. Johnson, M. Bullis, M. R. Benz and K. Hollenbeck,
2004, Longmont, Colorado: Sopris West Educational Services. Copyright 2004 by Sopris West Educational Services. Reprinted
with permission.
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LEssON 6

Self-Control (Part One)

PurpoSE THIS LESSON INTRODUCES STUDENTS TO STRATEGIES THAT WILL HELP THEM MAINTAIN SELF-
CONTROL IN STRESSFUL SITUATIONS.

They will understand how these strategies help people operate from an
internal locus of control. Students will investigate what causes them to lose
control and how they react emotionally and physically to stress.

LEARNING < Students will be able to identify common “firecrackers” that cause them
to lose self-control.
Outcomes ; . .
4 Students will use a “pressure gauge” to detect the physical/emotional
signals that occur as they begin to lose self-control.
Review Ask students for examples of people who have lost control under stress.
Explain that these are the behaviors that cost people relationships and
I MRS jobs. As they talk about these events or situations attempt to help students
understand the connection between locus of control and self-control.
Affirm that acting from an internal locus of control encourages people to
demonstrate a higher level of self-control.
Reauirep 4 Flip chart or white board
MATERIALS < “I'm Going Off!” Worksheet
Lesson 6 Have stupents ReFer To THEIR UNIT ONE VocABULARY LIST AS YOU INTRODUCE THE
VOCABULARY FOLLOWING VOCABULARY WORDS.

Firecracker: A word, statement, or action that makes a person “go off” and
begin to lose self-control. Example: being called “stupid” by a coworker
when you ask an honest question.

Pressure Gauge: The physical/emotional indicator that signifies someone is
under stress and losing control. For example, sweaty palms, clenched fists,
a red face, a tight stomach, elevated breathing, and a suffocating feeling
are all indicators of starting to lose self-control.

From W.A.G.E.S. Working at Gaining Employment Skills (p. 61), by M. D. Johnson, M. Bullis, M. R. Benz and K. Hollenbeck,
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Description oF AcTiviTy

Activity 6.1 “I'm Going OFF1” (20 mimures)

This activity allows students the opportunity to identify common
“firecrackers” that set them off. They will also become familiar with their
personal “pressure gauge,” which registers stress and a loss of control.

4 Discuss what sets people “off” in various situations. Have students
provide key words, phrases, or gestures that act as “firecrackers” in
stimulating a loss of self-control. For example, “When my boss rolls his
eyes at me if I ask a question, I go ballistic” or “My boss tells me that
I'm always late. I hate that!” Record their responses on the flip chart or
white board.

< Explain that “firecrackers” tend to create a reaction in people that
activates emotions. These emotions can be physically detected by a
“pressure gauge” that measures increased stress and loss of control.
Record on the flip chart or board the various “pressure gauge” reactions
that students have noticed in themselves and others (i.e., sweaty palms,
clenched fists, rapid breathing).

< Hand out the “I'm Going Off!” worksheet. Have students list different
firecrackers that have set them off at home, at school, and at work
(assuming they have worked in some capacity). After they have
determined what firecrackers have set them off, have students begin
thinking about the emotional or physical responses that register on
their “pressure gauges.”

4 Discuss examples of firecrackers and pressure gauge reactions with the
entire group.

Whrapr-Ur/HomEwWORK:

Ask students if they see a connection between the strategies presented in
this lesson with operating from an internal locus of control. Tell them that
maintaining self-control is critical to communicating effectively. Explain
that later, during the communication unit, they will have an opportunity to
practice their self-control in a “constructive communication” role-play.

From W.A.G.E.S. Working at Gaining Employment Skills (p. 62), by M. D. Johnson, M. Bullis, M. R. Benz and K. Hollenbeck,
2004, Longmont, Colorado: Sopris West Educational Services. Copyright 2004 by Sopris West Educational Services. Reprinted
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